The Akili Project
A Celebration of Knowledge

Akili in an African word meaningsense, reason, mind, intellect. Akili mali " wisdom brings
wealth" .} In Swahili the meaning is: Clever, Intellect, Wisdom

The Akili Project utilizes successful students tewaurage low performing students to
celebrate knowledge to strive for academic excelierThe Model served as the operating
system for the Office of Multicultural Programs aB8eérvices (MPAS) since its inception in
1998.

The Akili Project utilizes The Ellison Model’'s aggach, which provides all participants
with learning and teaching experiences. Thidusitated by placing an Executive Mentor at the
top and bottom of the organizational chain. Praitesal persons serve as Project Coordinators,
who oversee the actual implementation of individualects. Professionals within the university
and from community and business organizations ses/ementors who then supervise and
mentor college students adhering to the caring;irsinand loving principles of the Model. In
turn, these college students train and mentor pllege students in primary and secondary
schools. The context for the mentoring is the mtof program the entire group is asked to
complete.

The Akili project is multifaceted. On the one harids instructional in nature. On the
other, it is innovative and creative. The instimcél side of the project involves university
students in a series of workshops aimed at impgptheir skills in selected areas to better serve
low achieving students. Student tutors have béiaiged in library resources to prepare them
for tutorial assistance to students in need, Imeblu€ommunity Building and in US/African
Transnational Policy Studies. These students quépped to serve as role model for other
college/university students and mentors for préegidte students.

With regards to the innovative and creative aspdcthe work, the Akili Project utilizes a
popular cultural icon, the hip-hop video, to reathdents with the message that, “It's Cool to
Know.” While the Akili Project targets low perforng students of African descent, it is not
limited to those students. Any low performing stoidenay benefit. Thus, the project is
multicultural. To this end, The Akili Project tdees community-building principles even as it
encourages low performing students to excel irr lagademic work.

The Akili Project is the link to a more systematjgproach to improving reading, writing
and computation skills of low performing pre-colltg students. The larger project utilizes
college/university students, working under the roesttip of professionally trained educators
and others, to enhance low performing pre-collegsatidents’ reading, writing, and computation
skills. The project will follow a planned curricutu with the intent to reduce academic
deficiencies, and thus raise academic levels. Whahique about this initiative is that a major
part of students’ learning will be derived from tsiedents’ own experiences. The students will
share their personal experiences in the form of nsanmity moments. In a non-threatening
environment, the students will of course receivenfa instruction on composing community
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moments, and from this will commence mini-lessonsspecific academic areas. Oratorical
skills are to be enhanced as students agree tacjyubhare their community moments. It is

expected that some students will find that thepezlences may be common to their peers. This
finding will further prompt students to share armgtlfless ashamed by possible negative life
encounters.

Students will become experts in finding concurreghemes in their writings of
community moments, which will enable them to idnthemes in other literary works. These
themes will become the basis for their library egsh. As they research the topic of their
themes, they will no doubt again find similaritieswhat has been their experiences and that of
those found in published journals, newspapers,0ok&. This too will enable students to make
an even broader connection to their own lives &edatorld around them.

Another unique aspect of this project is it conimectwith Africa. Students will learn
about Africa from college/university students ereghdgn the US/Africa Transnational Policy
Studies. One goal of the project is to work witle tMiami Dade Country School Board to
establish an US/Africa student exchange progranrevA&ican students visit the US while US
students visit Africa.

Goal and Objectives

The overall goal of the Akili Project is to encogealow performing students to increase their
academic performance.

Objectives to be Accomplished and Method:

1) Train six (6) college/university students in Inees Community Building (ICB)
Knowledge to assist in the Akili Project

2) Hold a Summer Institute to test the Akili Project

3) Produce a Learning Community CD and video.

4) Develop six “Kool Things to Know” educational boetd based on Learning Community
video.

Objective one is on going. It has already beermptished with the initial group of
students receiving training, i.e., students at Flave already undergone training in library
resource knowledge, Inclusive Community BuildingdabdS/African Transnational Policy
Studies. As university student leave the prograraugh graduation or for other reasons, new
students are recruited. These new student inrogive the same training outlined for the initial

group.

Objective two is elaborated below under the tifjli Project. This objective was
accomplished in part via our Summer Institute heidFlorida International University during
June/July 2001. Summer Institute ‘2002 is a caaiion of the previous Institute building on
the success of last year's work. The currenttuigtiwill deal with a new set of at risk students.
Akili Project
Focus: “Looking for Akili”

Foreword:



With the recent release of FCAT scores aroundttite sf Florida, many schools have
demonstrated significant improvement in readingtimg, and math subjects. However, some
schools are yet struggling to help their studergetthe state’s standards. Interestingly, many
school districts note their greatest improvememtsiath and writing showing fewer gains in
reading, in particular comprehending informatiotextt or non-fictional literature. This Akili
project seeks to address the academic deficienmaoling among low achieving students, and
simultaneously, strengthen the students’ writind arath abilities. As special series of reading
booklets are being prepared, which will be discdss®ler objective four below. Through
interactive engagement with selected themes, faurdrious genres of literature, student
interests’ toward complex social issues will beeyated and deepened. Furthermore, students
will broaden their knowledge base as they implenmesthematical and writing skills to solve
problems and conflicts surrounding particular thendéis problem solving and conflict
resolution will be achieved through research mesHadilitated by trained mentors.

Method:

The students will be introduced to the focus ofittstitute, “Looking for Akili,” at the opening
session of the seven days. The moral and ethitadiples of Akili will be taught students.
When conflicts arrive between students, they walidato seek the wisdom of Akili to bring
resolution. Students will be cooperatively groupeteams of four or five. As a means to
generate self-expression, a sense of empowernmehpasitive competition, each group will
select its own name surrounding the Akili theme

(i.e. Akili's Panther’s, Akili's Comets, etc.). Alitionally, each team, using some form of
artistic expression, will produce an original coragpion, which celebrates the knowledge of
Akili. This outward expression encompasses theeranprocess, and product technique of The
Ellison Model. This multicultural team of studsnbringing a multitude of ideas, values, and
intelligences, will be able to devise effectiveasigies toward accomplishing their personal goal.
While the scenario and theme of each group willlifferent, the goal for each will be the same,
“to find Akili.” Not only is a community establigd within the individual teams, but an even
broader community is created among the teams, teddéactively.

Outline:
The below outline was used in Summer Institute 2@hd we expect to utilize it during the
2002 institute.

1. Students were provided a list of relative themes

2. Each group selected a theme or topic.

3 Students then created a scenario surroundimgsttlected theme/topic.
Out of this original scenario, conflict arose.

4. Here students sought the knowledge, wisdomedtess, and intellect of Akili.

5. Akili then guided the students to appropriagpsttoward resolving the conflict found in
their scenario.
Students understood that Akili reveals himself nppsfoundly when respect, honor,
unity, and community are present within the group.

6. The students compiled these steps into a grouoaiaial to be presented as a part of their
final presentation.
Together, all the manuals were bound into a mamisc

7. Each group used some form of artistic expressigmesent their scenario, including the
theme, conflict, and resolution.
These artistic expressions took the form of a sdagce, poem, collage, pictorial sketch,
dramatization (pantomime, monologue, dialogue, )plglyort story, etc.



8. The students moved from forms of fictional kteerre to non-fictional literature having
been introduced and interactively engaged withhkeene to some extent.

9. An outline of thematic research questions weasrgio the students as a basis for their
research.

10. Finally, students began to research the thesimg dictional literature to clarify old
assumptions and make new discoveries about th@'grdveme.
This extensive research process involved readiniging, and mathematics. Students co-
mentored each other, and as necessary, receiverfwdaching from their personal
mentor to formulate conclusions to the researclstipres.

Like the previous objectivesj, number 3 has beetighy accomplished. We have developed
a Learning Community CD and video utilizing five achographed songs that we used in
working with student during 2001 as follows:

1) “GOMA” -(CHUA) Identifies the project’s Goal, Objtdges, Method, and Attitude.

2) “GOMA-Clock Remix” -(MPAS): an extension of GOMAIithsong utilizes a
multicultural cast to illustrate how the clock’sreponents work together in common
‘just telling time’.

3) “The Community Anthem” -Mirrors the ICB principleg moving from diversity, to
unity, to community.

4) “Akili” Theme song

5) “It's Cool to Know” -(Library). This interesting ggnent showcases all of the cool
resources and services offered by the library.

The Learning Community CD and video, however, leskimercial grade quality. The
objective is partially accomplished for this reasohhus, it is necessary to redo the CD and
video; only this time the product will be upgradeccommercial quality.

Objective # 4 is scheduled to begin during Spriag2

Professional educators and others will develobtiaklets based on Lillian HuntA
Summer AdventureA typical booklet utilizes college/universityatacters paired with pre
college students, familiar to the students, togmematerials aimed at improving reading,
writing and computation skills of the slower learsieFor example, the Akili theme song is
about a relationship between two people—one a wisgler person and two—a younger one.
The younger one seeks the knowledge of the wisti, Ak the end, they join in a celebration of
knowledge. The two characters for this booklet eoime from “community moments”,
published in Dr. Deryl Hunt'€ommunity Moments and Teachable Secdoddk, based on the
relationship between university mentors and thegrqollege students.

A CD will accompany each booklet or series of betkl In this way, the student would
have his/her personal copy of the music. The nmtesiches the same message that the can be
gotten from the book, and is an enhancer to studaming.

This project is projected to last six months.



GOMA

G stands for Goal.

A goalis a purpose or aim toward which an endeavorforteé directed. Goal might also be
seen as an aspiration or ambition. When GOMA Wweeetyears old, his goal or aim was to play
peewee football. Ifsert picture of GOMA's goal] As he grew older, GOMA wanted to be
become a professional football player. There waohlem; he was too small, too slow and too
weak. Not being able to realize his aspiratioambition to play professional football, GOMA
decided to become a schoolteacher. Now, GOMA hesvagoalcommunity

Community has many meaning. Community may be ddfams the neighborhood where we live.
For example, GOMA grew up in a community where nodshe people looked like himlnsert
picture of GOMA'’s neighborhood] They called their community, “the hood”. In etitases,
community refers to a social group or class of pe@pth common or similar interests. For
example, people who like theater might form a graaied the “Community Theater”.
Community might also be defined as having commasession or participation. While this
definition of community appears to be the saméiagtevious one, it is different. It is different
from the previous one in that the previous defomtwas “class- centered”, but the current
definition of community is more inclusive.

Inclusion may be understood by looking at its ofepgxclusion. By exclusion is meant to

keep out. For example, when GOMA'’S parents weosvgrg in Miami, they were not allowed

to go school with white children, nor eat or sléeghe same hotels.Insert picture of

segregated facilitief During GOMA'’S childhood, he was not able to attesome private clubs,
because they segregated or excluded blacks. HExalissnot bad all the time. Some people
need to be excluded from events. For example, G@M# not able to play professional

football because he did not have the strength,siziickness needed to do the job. In other
cases, a person might be excluded from being ibahne because she refuses to obey the rules.
Exclusion is bad when it is based on criteria sashhe skin color, age, sex, hair texture, religion
or nationality.

To be inclusive is to be open to receive othengoas equal. This does not mean that there are
no differences between you and the other persau rivay be taller, smarter, and more athletic,
but she may be prettier, richer and friendlierclision means to bring in, to involve or
incorporate rather than keep out.

GOMA'’S goal is an inclusive community where peopdee for others because they are caring
people. [nsert picture of an inclusive community setting They are willing to share with
those in need. Moreover, they do so out of a puotver Motive is the reason why a person
does something. Love drives GOMA'’S goal for arlisive community. Love comes from the
heart. It is not about touches feeling stuff, @llEmotions are involved in love. Love is the
opposite of hate. When someone hates anotherrpehsy wish the person ill will. Love, on
the other hand, is concerned for the person’s weelfahink of love as a way of connecting. To
connect is to hook up.

When GOMA entered school, he wanted the other i@hltb like him; he wanted to be involved
or related to the other children. In a word, he t@drthe children to love him. Not all the
children, however, wanted GOMA as a friend. Ateanly age, some children felt that they were
better than GOMA because he was black; and theg mat. Others did not like him because he
was smaller than the other childremnslert picture of young GOMA] Yes, there were those



who did not like him because he was smarter. Tadlgd GOMA names, played pranks on him,
and were rude to him; but GOMA did not act the séomeard them. GOMA sought to win them
because he genuinely cared for them. This is Velvatis—to genuinely care for others.

Things to Do

Tell me about your goal. What are you aimingeoathen you finish school?

Tell me three things you like about your neighbadho

1) 2)

3)

What three things would you change in your neighbod?

1) 2)

3)

How do you think GOMA felt when the children at echpicked on him? Tell me story about
someone you know whose picked on.

My Story

Demonstrate love and hate in two creative exprassioYou may draw pictures, write a poem,
short story or use some other means.






Help me to understand what you learned from theudsion on GOMA'’S goal.

Goal means

What did you learn about Community?

How do you think GOMA felt as a child when privaiebs excluded him because of his race?

What do you think GOMA did when the children ateghmistreated him?

How can you tell when someone loves you?

How can you tell if they hate you?

O Stands for Objective

Objective like many words, carries multiple meanings. Afeative might be referred to as an
object or thing. It might also be defined as im@éudr neutral. But the definition we wish to use
is real. When something is real, it is tangibaete, an actuality. As stated above, GOMA’S
goal is community. Before the goal can be reacpedple must first come to a state of unity.
When people are unified, they are together.



Unity means agreement. The opposite of unityvssoin. Recall GOMA’S school days where
the children separated themselves from GOMA. Sejoeris a type of division. GOMA
wanted the children to be unified not divided. | gaing to tell you a story about the children
who attended GOMA'S school. | want you to pay dttento how the school became divided.

The Divided School

Once there was a school where children, teacharsnfs and principal were in agreement as to
what was best for the whole school. The reasos¢heol was unified is because the city looked
out for the welfare of its entire population. Thouge people in the city were diverse in skin
color, they accepted each other. They were ligge avith eight slices.

A pie is a unit and as long as it remains wholeait be preserved forever. Once cut into slices
and the first piece is lifted from the pan, separatakes place. In our story, the pie represents
the school attended by GOMA. The town was verngpeoous. But one day, it lost its main
industry. This led to name-calling and fights amdime town’s people. In a short period of

time, the town’s lost its caring, sharing and lavfeeling toward each other. What happen in the
town can be seen by what happened when GOMA westttool.

The pie is made up of eight slices. Each of tiséises has the ability to remain unified or to be
separated from the whole. Remember, the pie isrdalyof the people of the city. In separation,
a strange thing occurs: the slices form groupsdhade themselves against the whole, but claim
to be united as individual camps.

[Insert picture of Whole Pie from CM book]

Slice 1 is seen pulling away to form a group call@the Leading Group”. It convinces Slice 2
to join in its rebellion against the whole. Itfiies the rightness of its actions based on a
superior notion of itself. It reasons that, atity to be number one is to be first.

Seeing the action of Slices 1 and 2, Slice 3 takiesise. It studies the program of the Leading
Group toward the end of finding fault with its pegpts. As Slice 3 identifies the faults of the
Leading Group, it turns to Slice 4 to join in iféoet to show the faults of the Leading Group.
These two become “The Fault-Finding Group”. Theyfer additional members as the Leading
Group refuses to acknowledge its faults. The

Fault-Finding Group justifies its action as courttethe Leading Group.

Now there are two groups of divisive slices of piade up of those who once formed the whole.
In truth, now Slices 1 and 2 comprise a group;eSli8 and 4 a second group, and Slices 5
through 8 of the original pie remain. Seeing tbetention between the two divisive groups,
Slice 5 appoints itself as a mediator believinglfts be led by higher powers. It convinces
Slice 6 into joining with it. They form “The Median Group”. Since their calling is higher

than that of the others, as they see it, it lehdmtto enjoin all the groups to hear them. They
want everyone to rally around the solution theyehdeveloped.

What does the pie look like now? It looks dividehist like the pie is being fragmented, the city
became fragmented, and by the time GOMA enteredacit too was fragmented, having
different student groups that excluded outsidemsv Keturning to the pie, we see how each
group claims unity because there is agreement leettvee members who form the group. This



is unity in diversity. It can only claim a fragnted unity, which is not unity at all because each
group is divided from each other and bears noiogldb the whole.

[Insert Picture of Divided Pi¢]

Keep in mind that the pie is representative of wWiegipened to the city, and GOMA'’S school.
Neither city nor school was the same after thestivi. Once the people became party
conscious, their interest shifted from maintainting whole pie to a focus on party interest.
What was once an ideal city where the needs gb¢lople were met because there was
agreement regarding what was right, gave way téesaditter conflicts over their divisive
views. They fought many internal battles agaimstheother until the day came when an outside
enemy was able to overcome them and destroy titgirschool and all that they had worked so
hard to build. They lost their lovely city becaus®gfied leadership or leadership aimed at
concern for the whole pie gave way to narrow-mindietsive leadership with dominating
sectional interests.

GOMA'’S objective is unity. Unity, as indicated atl@p means agreement. It is better to have
people to agree with what you are doing than Wghen people are in agreement with the
group’s goal, harmony exists. GOMA learned as allsohild that the divided house will fall,
but the house of unity will stand. While in schdwm sought to win the children over to the
caring, sharing and loving spirit that had exidtetbre.

Things to Do

Explain what is meant by an objective

How does an objective differ from a goal?

What is meant by unity?




Give me an example of fragmented unity

Tell me a story about unity

My Story

Demonstrate your knowledge of unity and fragmenteitl in two creative expressions. You
may draw pictures, write a poem, short story oramue other means.



In the story about the pie, tell me what you ledrabout The Leading Group

The Fault-Finding Group

The Mediation Group




M Stands for Method

If GOMA is to reach his goal, which is community must first unify the people. The way or
process utilized in his work is callegethod. Think of method as an approach or line of attack.
When thinking of method, the focus is on how thealguaill be reached.

When GOMA was a baby, he used to cry a lotsg¢hh Picture of Baby GOMA crying] His
mother experienced many sleepless night wondeustighow she could stop him from crying.
On one night, she forgot the to turn of the nigjtittiin GOMA’S. That night, GOMA slept all
night and so did his mother. From that night fayahe would leave the nightlight on. This
was her method or way to stop GOMA crying.

To build an inclusive community, GOMA needs a methmunify the people. Unity is oneness.
The people must come to respect each other isaifgegoing to work together in a manner that
will yield community. All positive relationshipge@built on respect. Respect is a rich word
with many meanings. GOMA looked up to his favotéacher. In fact, he admired him.
GOMA'’S graduation speech was entitled “The PersAdrhire Most in School”. In his speech,
he highly esteemed his favorite teacher. In a WGXdMA respected his teacher. When you
respect someone, you value that person. Respinet method GOMA uses to unify the people
to reach his goal of community.

There is a downside to respect; it can also mediajiy. | shall tell you a story about two
boys—GOMA and Bobby. When GOMA grew up to be angoman, he reflected the training
received from an infant to his teen years and @gea young adult. As people behold GOMA in
his dealings with others, they form an opinion adom. They see in GOMA that which has
been instilled in him. GOMA carries himself in axeenplary manner. He is willing to give of
himself. He cares about the downtrodden and iadiieto all. Though all were not friendly to
GOMA. When people speak of GOMA, they refer togasents, having raised ‘a good boy'.

Bobby is a large child, known as the bully of treéghborhood. His parents are known for their
strong feelings toward others. They are very mtote of Bobby being sensitive to his
overweight condition. They raised Bobby, in theords, to ‘kick butt’. In other words, they
taught Bobby to not allow anyone to pick on himbBy is bent on pleasing his dad. He has
seen his dad handle himself in a brawl, and heeet be just like him. At the heart of
Bobby’s problem is a desire to be respected likeviaO

The problem Bobby faces is that he has not leatmstow respect. What he has learned is a
sense of false respect. He has been taught tbptepean be forced to comply with his wishes
(respect him). Bobby wants to be respected bedaisents people to see him as a worthwhile
individual.



Bobby is an example of young people in GOMA'’S sdhwamo would do practically any thing to
be recognized by their group. He joined a gantgens who bullied other students. He later felt
in to criminal behavior because he wanted to pthaehe was ‘a man’. Bobby gained the
reputation of an ‘enforcer’ because he forced petgdo his will.

One day he and his friends beat a boy to deathwa$son TV during the evening news. Bobby
presented a demeanor of ‘not giving ad damn’. Wieewas questioned about the killing, he
simply complied, ‘the son of a...didn’t respect niobby is now serving life in prison for his
part in the crime. | am told that he met his matcprison. There were larger, meaner people
than he in prison.

The story brings out the dark side of respect. Viwdiby called respect is a false sense of
recognition based not on a caring, sharing, loattigude, but rather on qualities more akin to
hate. When a person values a person whose deebadrpartiality or a respect of person
comes into play. This means that the person isaeedlto the one he or she respects. When
false respect is present, you will also find oppi@s. At the heart of oppression is disrespect.



Things to Do

Explain what is meant by a method

How does a method differ from an objective?

What is meant by respect?

Give me an example of false respect

Tell me a story about respect

My Story

Demonstrate your knowledge of respect and falgeertsn two creative expressions. You may
draw pictures, write a poem, short story or useesother means.



In the story about GOMA and Bobby, tell me what yearned







A Stands for Attitude

Attitude is a word used much by school childrenhéV a person does not show herself to be
friendly, right away, the students say, “She haattitude”. Attitude is defined as an outlook or
how one view a person, thing or object. | likehimk of attitude as a way of thinking. A
person’s thoughts can be understood by the wapeshaves. The ‘I don't care’ attitude is
negative. On the other hand, a person might bepasiively toward others; his way of
thinking is also revealed by his expressions.

When a person holds a positive attitude towardrethes a way of honoring them. Honor is
used as a principle. A principle is a code ord#ad whereby behavior is judged. For example,
the school GOMA attended had an honor societydestis who performed well in school were
asked to become members of the growictiire of GOMA in a group] The group members
had to abide by an honor’s code. The code speliéthoth right and wrong behavior. Cheating
was a violation of the code, so too was fightirigakng, cursing, and destroying property.
When students were found violating the honor’s ¢tigiey were suspended. This means that
they were no longer considered to be honor students

| like to think of honor in a broader sense to esgnt how each person relates to all others based
on character or how they behave. There are mamyedk for others to honor them, but they

are not worthy of honor. This is a strong statetmieut it is true. You see, some people refuse

to honor others, and this is what makes them nothaaf honor.

Can a wife honor a husband who beats her and mistriee children? The answer is no. She
may love him and desire a change in him, but thisit the same as honor. The reason she
cannot honor him is because he refuses to honor®@&MA’S attitude is one of honor; he is
honored because he has shown honor to others whpar s due.



Things to Do

Explain what is meant by a attitude

What is meant by honor?

Give me an example of dishonor

Tell me a story about honor

My Story

Demonstrate your knowledge of honor and dishontwincreative expressions. You may draw
pictures, write a poem, short story or use someratteans.



In the example about GOMA'’S honor’s club, a persould be suspended for several reasons.
Name some things that could get a person suspended




GOMA SONG*

CALL RESPONSE

Give me a G G. You got your G; you got your G.
Give me an @) O. You got your O; you got your O.
Give me an M M. You got your M; you got your M.
Give me an A A. You got your A; you got your A.
What's the word? G.O.M.A.

What's the word? G.O.M.A.

What's the word? G.O.M.A.

What's the word? G.O.M.A.

G stands for GOAL

O stands for OBJECTIVE

M stands for METHOD

A stands for ATTITUDE

WHAT IS OUR GOAL?

Our Goal is COMMUNITY - Building Community in th@sit of working together.
Our Objective is UNITY — We are unified around tl# Project.

Our Method is RESPECT — We respect the rights aaybwf life of others.

And our attitude is one of HONOR.

CALL RESPONSE

Give me an H. H. You got your H; you got yaur
Give me an R. R. You got your R; you got yBur
Give me a U. U. You got your U; you got your U
Give me a C. C. You got your C; you got your C
C stands for COMMUNITY

U stands for UNITY

R stands for RESPECT

H stands for HONOR

We HONOR...We RESPECT...We are UNIFIED as a COMMUNITY.
COMMUNITY, UNITY, RESPECT AND HONOR.

Taken from Deryl G. Hunt's boolliami: The Place Where Cultures Mektiami: Spirit Productions, 1995.



GOMA'S birth

GOMA'S childhood
GOMA'’S best friend
GOMA'S favorite teacher
GOMA'’S sport’s life
GOMA'’S religion

GOMA goes to college
GOMA finds work

GOMA becomes a mentor



GOMA'S FAVORITE PLAY

A CLOCK OF TIME

Classroom setting

Teacher: The clock is a symbol of togetherneskadta minute, second and hour hand. It
may also have numbers ranging from one to twelve.

Friend # 1: ifh sarcasm Twelve numbers! Plus three hands! Wow, the cloa& many parts.
Teacher: gpeaking to Friend #)Have you ever looked inside a clock?

GOMA: (shaking his head like a small childo, not me.

Teacher: Had you done so, you would have seen dewuof unseen parts, working behind

the scene to make the clock run.
GOMA: But how does the clock go round and round.

Teacher: Just like the wheels on a bicycle, thekclas wheels and cogs or moving parts
that make the clock go round and round.

Friend # 1:  Oh, | get it; the moving parts furnitele power to the clock just like | do when |
push the leather to the pedal.

Teacher: That'’s right. With your bicycle, the mayiparts need someone or something to
make them move. In like manner, the clock requareswer source.

GOMA: (leaning over to speak to one of his friendlis is some deep stuff man.
Friend # 1: It ain’t that deep, if you understand i

GOMA: What's up, man? Why the attitude?

Friend # 2:  He's just jealous because the teadkes {you, GOMA.

Friend # 1:  Jealous my foot, | would love to put fisy in your big mouth.

Teacher: Children, children now behav8elf rings ending clagsNow children don’t for
get your assignment over the weekend.

GOMA: (leaving classroom, talking to Friend #.2Remember that group | told you about from
the University that | have been working with? Wethink | have a project for
them in our school.

Friend # 2: Do you mean that college group thatiopered at the Cultural Night of
Expressions at Florida International University?

GOMA: Yep, that's the one. I’'m going to speak terthabout performing the “Clock of
Time” play at our school. Boy if | can pull thaf,at would certainly help.



Friend #2:  Man! If you pull that off, you'll be ¢hbaddest dude in the school.

GOMA: (on the phone at hom®&ichard, hi man, how are? This is GOMA. | need in a very
bad way paus@. No I'm not in trouble. | have a problem atsoh Some of the
kids don’t like me. They call me names, pull pawok me, and are down right
rude at times. We have white kids and black kile wan't get alone, and some
of the kids have even joined street gangs (pasining). The favor | want is
for the CBC to perform the “Clock of Time” skitf you can do it, | would be
mighty grateful, and CBC would really help in bulg community at my school
(pause listing Let me see, what about the last Friday in Api@an you work
with that? Acknowledging thankgool man.

(Next day at schopl

Teacher: Children, children, quiet please. |ddftyesterday talking to you about the
workings of a clock. Can anyone tell me why thecklis important?

Friend # 1:  The clock is important because it titiee. Without the clock, our parents
wouldn’t know when to go to work neither would wedkv it's time to come to
school.

Teacher: Very good. The clock helps us to orderday. We are able to make important
engagements and...

GOMA: How many kinds of time does the clock tells?

Friend # 1:  That's stupid. What do you mean howmyriands of time the clock tells?
You're so smart, you tell us.

GOMA: Different clocks tell different time. Theattk you spoke of tells the time of day,
but | know of another clock that tells a differ¢inte.

Teacher: Now, GOMA, it's not time for kidding aralinThis is an important subject, and |
want the class to get a good understanding ofntip@itance of the clock.

Friend # 2: peaking softly to GOMAid you get CBC?
GOMA: But, I'm not kidding around.

Teacher: That's enough of that GOMA. Now let mewbere was 1? Oh, yes, the clock is
important to the president of the United Statesabee he keeps such a busy
schedule. Without a means of telling time, he widwdve appoints running into
one another. And he would not be as effectiven &gyone think of other
reasons why the clock is important?

GOMA: The clock is important because it is abléédp us understand what it means to
have an inclusive community.

Friend # 1:  Here we go again. GOMA why don’t yoow up, man? Why must you insist
on brining in this off the wall stuff?



Teacher:

GOMA:

Friend # 1:

GOMA:

Teacher:

GOMA:

Teacher:

GOMA:

Teacher:

GOMA:

Teacher:

GOMA:

Teacher:

GOMA:

Teacher:

GOMA:

Teacher:

Now, wait just a minute. GOMA, if you leaw point to make, | wish you would
make it.

As you know the clock has hands and numberthe outside, and on the inside, it
has wheels and cogs or moving parts. These argieee by a power source.
Look how each part works with the others. Thyrastlike some people in this
class who call people names and pull pranks on,tbetrinstead, they work
together for a single cause—to tell time.

What does that have to do with inclagigmmunity, man?

I'll tell you what. (The bell rings ending ¢hclass)

Not today I'm afraid. It's time to dissisGOMA, | want to see you after class.

(after clas3 What have | done this time? Did | do somethingwg?

Frankly, I am concerned about you. Arelyaving problems with other
students?

Nothing but the usual name-calling, prankd amdeness. Other than that things
are fine.

Where were you going with the inclusiveagwnity discussion?
| was prepping the class for my group’s ehgear project. | have this group
coming in from FIU to do a skit called, “A Clock ®fme”. But their time is
“‘community time.” They use the clock to teach pedmw to get along with
others.

Why, GOMA, that’s very good. When is ¢ineup scheduled to perform the skit?
The last Friday in April.

Have you booked the auditorium?
Auditorium? Why no. | thought they would jp@mm in the class.

Oh no, GOMA, | have heard of that grogpnfiFIU. If they are coming to our
school, we must share this with others. Isn’t thlaat being inclusive is all about,
sharing?

Why yes.

I'll take care of the auditorium and the@ncements. You make sure your
group is ready. Now go on home that you are notdte.

The Day of the Skit

GOMA:

Good afternoon boys and girls, teachers amttpals. Welcome to the afternoon
skit. The skit is titled “The Clock of Time”. Weahappy to have Florida



Narrator:

International University’'s Community Builders Clebtertain us. So sit back and
enjoy the show.

(Graphic shows how clock tells community time. Namrapeaks but is not seen
representing the hidden part of the clpdke message of the clock is that the
hands, numbers and the hidden parts tell not tvdyitme of day, but “community
time”. The hands go round and round touching earhber. Not a single
number is left out. Inclusive is the word used éscribe the work of the hands.
Take note that the clock is round. Round is a syrabunbroken friendship. The
clock therefore represents a circle of unity.

The play you are about to see uses the cloclathtanity.

Three words are very important: diversity, unitgla@ommunity. Diversity
means separation, unity togetherness and commuangtynmon or shared idea.
You will see how the clock goes from diversity taty to community time.
Diversity is seen when the numbers or hands thielg ire better than the others.
For example, Number 1 wants all the numbers t@folher because number one
is the leading number. Number12, however, rebahkiting all should fall him
because he is largest. Number 6 rebels agaese thvo thinking that special
recognition should be given it as a mediator beedus the middle number.

When the minute and hour hands feel that the Stemt is not needed or that
numbers are not needed to tell time; they also shtaek of unity. The fact of the
matter is that time can be told without the lond ahort hand also.

To reach community, the numbers and the hands Inawst a change of heart. For
example, community time begins when the numbeisgrEze each other as
important. In so doing, they show respect for eattier and honor each for the
work they do.

The next step is for the numbers to reach outédhinds. When they do and the
hands reach back, respect for these can be seemhksclock is one step closer
to telling community time. What is left is for thands and numbers to recognize
the hard working unseen mechanical parts espetialpower source. When
this occurs, community time is being told.

Scene shift to a gathering of the parts of a clock

Short Hand: Anglo accentWe have got to stop this division. It's killingg. Our job is to tell

time, but with all the bickering among us, we cartlat right. Our goal must be
community, building community by working together.

Number One: Jamaican acceftHold on man! What is this community thing? To ane

Short Hand:

community is where we live.

The hood! Naw man, that maybe pati@fcommunity but it ain’t the
community man.

Number One: It got to be community because we’iitedn You see people respect us because

they know we fight. We have power. In the hoodde are afraid to dis
us...They honor our methods man...They honor our msthod



Short Hand: Let me tell you about community. Comityuworks like the clock—going
round and round where every second, minute, anddounts. No one element
dominates; they are all included in telling timEhe second, minute, and hour
hands go around and around in love. Just teling.t.Just telling time. Hey
ahh...Long Hand. Long Hand do you think you can me¢out here?

Long Hand: (Spanish Accent) What's the problem?

Number One: [I'll tell you what's the problem. THol is trying to tell me that the hood is not
the community.

Long Hand: The hood maybe part of a community,itdibes not mean that the people are
together. In the true community, though diverke,geople are united in a
common good. The clock shows how they go frommditeto unity and on to
community as the each hand works in perfect harmatiyall other parts. The
hour hand honors the minute hand. And the twoaggbe hard working
second—always ticking, ticking, ticking and tickingust-telling time, man. Just
telling time.

Short Hand: Community is like the clock going ardamd around, from diversity to unity and
on to community because they trust, honor and otgaeh other in love. Just
telling time, man. Just telling time.

All: We go round and round in love. From diverdibyunity to community.
Short Hand: Can you dig it?

Number One: Me tink | got it. Me tink | got it.ske...l see. Community really is like the clock.
But there’s still a little someting missing hererma/Nhat about the numbers
man? You see, I'm number one...first man, but numeiight me man, and
that between the bread, number 6 fight me too. duhelp me set them straight.
1-2-3-4-5...6-7-8-9-10...11-12. Twelve numbers on tloelc What do they
mean? Tell them man. Tell them what do they mégou can.

Short Hand:  One stands for primarumber one goes yea, yd2ecause it is the first
number, it represents UNITY. Two stands for wigie¥ou need a witness to
accuse someone legally. Three stands for somegjneader than us all. It
reaches to deity. Everybody knows that four stdadthe four corners of the
earth. North, East, South and West. And fivékis the fingers and thumb on a
hand. Just telling time, man. Just telling timi. iS the last day of work. Seven is
the day we rest. Eight returns us to work for ggeabundance. Nine falls short
of ten, the completion of all numbers. Still tefitime, man. Just telling time.
Eleven is imperfection. But twelve...the numbeelive stands for perfect
government.

Long Hand: Twelve numbers cover the clock...eaolkimg in conjunction with one another.
The hands tell time. In the process, they teachneonity building. Just telling
time, man. Just telling time.

Short Hand:  Community really is like the clock gpiround and round from diversity to unity
to community. Telling time, man, Just telling time



Number One: You know man, there’s something abiastting, it's really someting. You talk

about moving from diversity to unity and on to coomity man. Me tink me like
this community ting. | really got it now. It toglou guys working together to
open up my understanding. | can say that | haperanced true community true
this ting. Can | try me hand at it? One, twogthr

CALL RESPONSE
Give me a G G. You got your G; you got your G.
Give me an @) O. You got your O; you got your O.
Give me an M M. You got your M; you got your M.
Give me an A A. You got your A; you got your A.
What's the word? G.0O.M.A.
What's the word? G.0O.M.A.
What's the word? G.0O.M.A.
What's the word? G.0O.M.A.

(After Skit GOMA'S two friends are together)

Friend # 1:

Friend # 2:

Friend # 1:

Friend # 2:

Friend # 1:

Friend # 2:

Friend # 1:

Friend # 2:

Friend # 1:

Friend # 2:

G.O0.M.A. GOMA. Now he has a song ndmier him. What's next, man?

Didn’t you learn anything from the playan? Are you still part of problem or
are you part of the solution to the problem? Weehaad enough name calling,
fighting and prejudice in the school, it's time dot that crap.

It's not that | didn’t learn anythingi the play, man. | thought the play was
cool; it's GOMA that’s the problem.

What do you mean that GOMA is the peoi? All GOMA tries to do is to unite
us. He has never treated you like you treat Hita.is good example, a role
model.

You see, that's the problem. GOMAhs bne who's always on top, man.
Nobody recognizes me. I'm as good as GOMA.

If so, why don’t you prove it by doisgme good around here?
Like what?
You speak well and you are smart, whytdyou run for class president?

Class presidemhglling over the thought)Nah, that's not for me. | will leave
that stuff to GOMA.

You just said that you were as goo@@a/A. If you are, then why don’t you do
as does GOMA? Jpeaking as he’s walking awayhy don’t you put your talent
to better use than always knocking what otherdrgineg to do?

(The Next day in School)



Teacher: Well class, | didn’'t have an opportunitypeak to you about the skit on
yesterday because it ran a little long and byithe it was over, school was out.
What did you think of the play?

Class: We go round and round in love. We go friverdity to unity to community.
Just telling time, Teach. Just telling time.

Teacher: Do you mean that or are you like partwas $peak but can’'t do? After all, it's
not as important what a person says, but ratheat slie does.

Friend #1: Well teacher, | don’t know about the kdfshe students, but | was really
impressed with the play.

Class: He was really impresseshying it in a mockingly

Friend# 1: 1 know | had that coming, but I'm seiso That Clock ting got me to tinking
(students laughing On the serious side, the clock really can teschuch about
community. | was impressed with the way the sttsl&oom FIU performed.

And I...

Friend # 2:  Cutting off Friend # LImpressed. Yea, impressed. What does that mé&an? |
impressed...

Friend # 1:  Cutting off Friend # 2Let me finish my statement. You know how I'vdled
GOMA names and picked on him. Well that just wasright. GOMAS was
doing a good work, but | couldn’t stand him. Itsn@ot that | was against the
work he was trying to do, | just thought that...OhlInle...

Friend # 2:  Cutting him off agaipnCome clean, man. If you're going to be parthef t
solution to the problem, come clean. No half stegp

Friend # 1:  All right, GOMA | am sorry for the nargalling and tricks I've played on you. |
really didn’t understand what a bad thing I've daméil the play. The play just
opened up to me that we cannot continue fightirap ether and then expect
others not to fight back. We have to work for agnent. We need to be together.

Friend # 2: Do you mean, we need to go from divigmunity?

Friend # 1: Yea, man. That's what | mean.

Teacher: Why, | don’t know what to say. GOMA, whatyou have to say to all of this.
GOMA: Let’s hit it:

CALL RESPONSE

Give me a G G. You got your G; you got your G.

Give me an @) O. You got your O; you got your O.

Give me an M M. You got your M; you got your M.

Give me an A A. You got your A; you got your A.

What's the word? G.O.M.A.



What's the word? G.O.M.A.
What's the word? G.O.M.A.
What's the word? G.O.M.A.



Things to Do

Explain how the clock aids in teaching togetherness

Explain how the clock goes around and around.

Which part of the clock is the most important inking it to work? Explain you answer.




Draw a clock with out hands, but with numbers.

Draw a clock without numbers, but with hands

Can you tell the time of day by one or the otheckP Which one?

The first clock: The second clock:




Now draw a clock with both hands and numbers.

First defined what is meant by inclusive.

Explain how this clock is more inclusive than eitbéthe other two.




Write a play about someone you know who seeks ify gtudents.

My Play

Demonstrate your knowledge of division and unitywio creative expressions. You may draw
pictures, write a poem, short story or use someratteans.



The Community Anthem

An anthem is a song of praise. It may be in thienfof a national hymn or sacred song.
The National Anthem of the United States is “Thar&pangled Banner”. Written by Francis
Scott Key, it was adopted by Congress as the affidational Anthem in 1931. However, the
song dates back to the™8entury. Historians tell us that in the summet®£4, Francis Scott
Key wrote the song while visiting the British flaatChesapeake Bay. He was there to secure
the release of a friend who had been captured glting battle of Washington, D.C. As the
fighting was yet raging during Key’s visit, he wastained on ship overnight. Not knowing
what the night would bring insofar as the new coyistfate was concerned, he was pleasantly
surprised when he awoke to see the American flddlghg over Fort McHenry. Being greatly

moved by the flying flag, he began a poem to comorate the occasion

The dark history of slavery in the United Statedipfved by the emancipation of African
Americans in 1865, led James Weldom Johnson anlordiker, J. Rosamond, to write “Life
Every Voice and Sing”. The Johnson brothers wrtiid, Every Voice and Sing” in 1900 in
celebration of the birthday of Abraham Lincoln. irhietent was for school children to learn to
sing it. The song was not written as a nationahamt Like Key's song before, it became the
National Anthem because Negroes gave it that dasamover time. It is still being sung today
throughout the country mostly by African Americabst not without controversy.

The controversy has nothing to do with the songatovely song. Some people think that the
song is not good because it divides Americans byniggwo anthems. Those holding to this
view see America as a place where, out of manylpgope nation was formed. They hold that
there should be a single allegiance to that onematy having only one national anthem.

Blacks, being a minority in America, have pointedte fact that the United States’ majority
group members have not always treated them asyfwlere full citizens in the one nation. They
sight slavery, racial discrimination in public acmmodations, jobs, schools and churches before
and after emancipation as well as legal separafidine races and unequal justice in courts as
evidence that most of white America, until recentlgsired division not unity between the races.

The “Community Anthem” song seeks to bridge thed#isbetween these contending views. Itis
not written to replace either song as an anthens written to point the way to the unity

inherent in the National Anthem and is reflectiveéhe equity cry as represented by the Negro
National Anthem. It mirrors the Inclusive Commuyriguilding (ICB) principles of moving from
diversity, to unity, to community. The play entdle¢'The Glass of Diversity”, embodies the
aforementioned principles.

Diversity is Like Glass

Glass is one of the most useful materials in theldvo The glass does not come ready-made.
Someone had to assemble the sand, soda and limepatiently work through the process.
Glass can be spun finer than the web of a spidéroan be molded into a several ton telescope
disk. It can be stronger than steel, or more keatjan paper.

The key ingredient of glass is sand. Sand is caegoof tiny grains of worn down or
disintegrated rock. It has very practical uses.r &ample, manufactures use quartz sand to
make chemicals and glass. They make sandpapduing dpose sand onto heavy paper. Sand
is also used in mortar and concrete. When samixsd with mortar and concrete, it transforms
them into a substance useful for building stromgcstires that reach into the heavens.



Diversity is like glass in that it can be used ting people together or it can drive a wedge
between them. Diversity may be seen as varietheWView this way, it is like a glass of water
offered to a dying person. The glass is seen esntainer filled with life giving properties.
Another example is to see diversity as a toss saladhis example, the focus is on the whole,
not any one constituent part. In a toss salad, timesa lettuce, cucumbers, and olives may be
found. Each one of these is an important ingrddierthe salad, but is not the salad itself.
Mixed together with a covering dressing and seasavith the right savor, the salad is delightful
to the taste.

Diversity may also be seen as different meaningriof. In this case, it is like a broken glass
used to do bodily harm to another. In this st@fless is destructive. The Serbs’ “ethnic
cleansing” action against the ethnic Albanians os#&vo during the early 1990’s is an example
of a destructive work where diversity was definedddferent. “Ethnic cleansing is a process in
which an advancing army of one ethnic group expeifians of other ethnic groups from towns

and villages it conquers in order to create ethilyigaure enclaves for members of their ethnic
group”? In this example, Serbs thought that they wertebgtan the Albanians. The Serbs were
not the only ethic group engaged in ethnic cleapdime Albanians did so as well but not on the
scale of the Serbs.

The history of the United States offers many exasmf ethic cleansing. The slaughter of
Native Americans by U.S. government officials amivade citizens, glorified in TV and movie
westerns, was an act of ethnic cleansing. The lllertreatment of blacks by whites in up until
recently in the United States was also a form bicetleansing to name only two. Indians and
blacks were clearly distinguishable from whitesdahen skin color, facial feature, hair texture
and cultural variability. Enough whites believée tsuperficial differences made them superior
to both groups. They acted on their beliefs throughss destruction of blacks and Native
Americans via mob action and vigilante justice.ntnfew cases, law sanctioned their actions. In
each example, white saw themselves as the supgmoop. They saw blacks and Indians as
being different. They acted as if skin color ottaral variability was a difference in kind rather
than one of degree.

2 See http://www.igc.org/balkans/ethnicl.html



The Glass of Diversity
(A one-act play)

Professor: (In his class early looking over someesin preparation for today’s class).

How shall | approach my topic today? It's suchuaditopic. Maybe | should address it as a
parable. A parable can be seen as a fable, homyth, tale, epilogue or story. A fable, no, a
homily, could be, a myth, no, a tale, no, an epikagnaybe, story, not likely. These don't’
convey the thought | wish to get across. (Lookindhes desk at a glass) OK, ok, that’s it. | will
liken my subject to a glass.

Narrator:

Professor Johnson’s scholarly work on diversityasyet well known. Though he has been
researching the topic for ten years, an authoredrakpublications, he feels that he has a greater
contribution to make. But this notion of a glass the narrator puzzled. Let us sneak into his
class to see what we can uncover.

Professor:

| have been teaching you about building a stabteesewhere the view of the few and the views
of many must somehow be brought together to infouivlic policy. Building a stable society
starts with the individual. Each person has atmlglay. (Recognizing the student’s hand) Oh,
yes, do you have question?

Student 1:

I have a comment about what you have been teacisindgt seems to me that building a stable
society starts with the government, not the peoffléhe government is not stable then the
society cannot be stable. | mean, if the governrdehnot allow for the free expression of the
views of the few and the many in deriving its pedphy of governance, hearing the few and the
many hundreds of years afterward is like a charade.

Student 2: (Speaking without being recognized)

That'’s a lot of bull. You can’t expect all the péopo participate in forming the philosophy of
governance anymore than you can expect all thelpeoparticipate in political elections.

There are reasons why some people shouldn’t gaatiei

Professor:

Would you care to name one of two?

Student 2:

Sure, but not at this time.

Student 1:

Why not at this time? Is it because you do notvkiod any?



Student 2: (Holding his peace and them speaks)|&laoperson participate in developing the
philosophy of government if he or she is not capab&hould a person participate against his or
her will? Tell me, should they participate?

Professor:

Class, what do you think about what has just bd?sdle does have a point and his point and his
view must be respected in a democracy. Likewisar yiews must also be respected.

Student 3:
I think each speaker had something valuable tola#tyl, am not sure that what he or she said is
as important as what you have said. Personalpuld like to hear what you have to share with
us.
Professor:
That seems fair enough. 1 wish to talk to you dftiversity as it relates to building the stable
society. | recently read an article where divgraias shown to be like a glass. Let me see
where’s that piece (Searching his notes). Oh year, i is. | shall read part of it:
Glass is one of the most useful materials in thdds
The glass you drink from does not come ready m&teneone had to assemble the sand,
soda and lime, and patiently work through the pssa# making it into a container to
drink from.

Glass can be spun finer than the web of a spidiércan be molded into a several ton
telescope lens. It may be stronger than steehave fragile than paper.

The key ingredient of glass is sand.

Sand is composed of tiny grains of worn down omdggrated rock. Its major
components are sand, soda and lime. It has vagfipal uses. For example,
manufactures use quarts sand to make chemicalglas&l They make sandpaper by
gluing loose sand onto heavy paper.

Sand is also used in mortar and concrete.

When sand is mixed with mortar and concrete, ndfarms them into a substance useful
for building strong structures that reach into lileavens.

Student 3:
Hold on Professor! | know I'm a little slow!

Other students
(Speaking in a mocking manner) A little slow, dditslow, a little slow.

Professor:

Now class, let's hear him out.



Student 3:

| don’t get the connection between diversity arabgl May be | missed something.
Professor:

Can anyone help him out?

Student 1:

A glass is a container that can be viewed in dffiéways. For example, if water is in a
glass but it is not filled, it might be seen asug say half full or half empty.

Professor:

Can you extent your comments?

Student 2:

I'll extent them for him. If you'll blind, the gkss container would look quite differently
than if you have sight. You see, the bind persoihpeing able to see the glass, would
not know if anything was in it, but the person wsigght would know that something is in
the glass. It makes a world of difference to knbsomething is or is not present.
Student 1:

| don’t need Mr. Know-it-all to answer for me. WHaneant is that depending on how
you view the glass, whether half full or half emp#gll inform your approach to the
situation you find yourselves. The half-full viesvthat of an optimist while the half-
empty that of a pessimist.

Student 3:

What | see as the connection is that diversitikes ¢lass in that it can be used to bring
people together or it can drive a wedge betweemthe

Student 2:
No way man! Diversity is about unifying people. \&&debrate our differences.
Student 1:
How can unity come from separation? Diversity nse@andivide. When you celebrate
diversity, at best you commemorate things thatisgpaand at worst, things that destroy
relationship not build them.

Student 2:

Man, you just don’t understand the meaning of GiNg.

Professor:



Now hold on. Let me say a few words. Dependingpow the person views diversity, it may
affirm or separate, build up or destroy. For exEngiversity seen as variety is like a glass of
water offered to a dying person. The focus isamtinity per se, but rather on providing for the
one in need. Though the glass is seen as a cenfdied with life giving properties, it does not
necessarily mean that everyone in need will getittk. By focusing on things that separate,
diversity could lead to discrimination.

Student 3:

Make it plain, teacher. Make it plain.

Professor:

May be a better example is variety compared tsa $alad. In a toss salad, tomatoes, lettuce,
cucumbers, and olives may be found. Each oneesktis an important ingredient in the salad,
but is not the salad itself. Mixed together witbcwering dressing and seasoned with the right
savor, the salad is delightful to the taste. |a &xample, diversity is swallowed up in unity. In
other words, while each ingredient in the salad@gpted all others, they were willing to rise
above that which separated them to focus on thathwhade them whole.

Student 3:

Then, diversity seen as different is like a brolesg used to do bodily harm to another.
Professor:

Correct! In this case, glass is a destructiverimséent.

Student 1:

Would ethic cleansing be an example of diversignsas different?

Professor:

That's an excellent example.

Student 2:

It's about time he got something right.

Professor:

(Ignoring the remark by Student 1) Very good cla$sve an exercise to help you better
understand the topic. |took it from the work Imtiened earlier regarding diversity viewed as a

glass. lItisin tow parts. The first part invadwsord association and the second a skit based on
the words being place into concrete sentences.



Example

Below are a number of words associated with ditagranity, and community. The words have
been scrambled. You are to unscramble them aré ihem in the proper order to line up with
the definitions of each title word. Once the woads separated, write a statement using each

word to describe how they are used.

DIVERSITY

category, weakness, variance,
heterogeneity, assort, group,
classification, division, discrepant

Variety Difference




total, irregular, whole, eccentric, individual,
harmony, all, idiosyncratic

Oneness Singularity




COMMUNITY

brother/sister, group, consanguine, public,
fondness, joint, race, shared, common ancestry,
universal, prevailing, omnipresent, gather,
concentrate, neighborhood, common

Fellowship Cooperative




Exercise

Compare your work to that which appears below. kel did you do?

Variety

Assort
Category
Group
Classification
Division

Sentences
First Speaker

| am Variety | keep company with
culturally different people. 1 assontith
different age groups, genders, religions,
races and persons of differing degrees of
physical ability. You may know me by
one of my other names. For example, |
am known as a groupr division in
classification

category, weakness, variance,
heterogeneity, assort, group,
classification, division, discrepant

DIVERSITY

Difference

Weakness
Variance
Diverge
Heterogeneity

Discrepant

Second Speaker

| am Different The fact of the matter is
that | am not like people of other cultures.
If you are not like me, you have a
weaknessin your basic makeup. You
should know that | am at varianceith

Variety. My discrepanpersonality causes
me to _diverge in order to maintain

heterogeneity.



harmony, all, idiosyncratic

Oneness

Total
Harmony
Whole
All

Sentences
First Speaker

Hello, I am _Oneness | am of the same
kind though my color, age, gender,
religion and physical ability may differ.
Think of me as being in_totaharmony
with others based on a set of beliefs that
respect the right ways of life. | am
sometimes seen as a body with many parts
all operating in agreement and in a
complete or wholenanner.

total, irregular, whole, eccentric, individual,

Singularity

Individual

Irregular

Eccentric
Idiosyncratic

Second Speaker

Let me introduce myself. | am Singularity

| am a unit unto myself. | pride myself in
the degree of differences found in people.
This makes me peculiar, odd, strange and
unusual. My focus is on the_individual
This allows for separation of some from the
others. It is the_irrequlapattern, the
eccentric circle, and the _idiosyncratic
behavior that counts most.



Fellowship

Brother/sister
Consanguine
Fondness
Shared
Universal
Prevailing
Omnipresent
Common

Sentences
First Speaker

| am Fellowship | enjoy the company of
others. | am willing to break bread and share
a drink with culturally different people
without regards to color, age, gender,
religion or physical ability. Think of me as
one thinks of a brother/ sisteonsanguine
relationship. There is a fondnefes each
other based on a shareion. My goal is
both inclusive and _universal An
omnipresentommunion of true brotherhood
is my prevailingdesire for mankind.

brother/sister, group, consanguine, public,
fondness, joint, race, shared, common ancestry,
universal, prevailing, omnipresent, gather,
concentrate, neighborhood, common

COMMUNITY

Cooperative

Group

Public

Joint

Race
Common Ancestry
Gather
Concentrate
Neighborhood

Second Speaker

My name is_Cooperativel have assembled
with people of like mind to establish a
public cooperation to make things better for
us. Our_grougbelieves in raceride. Only
those of a common ancestrgn belong. We
gather together once a month with other
neighborhoodcooperatives in an economic
development jointventure to improve their
lot while schooling them of our basic
beliefs. We _concentrat®ur efforts on
recruiting dissatisfied groups. Those who
think the government has swung too far to
the left in dealing with social and economic
matters are favorite targets.




Narrator:

I don’t know about you, but | have learned a lodatidiversity. | think | understand the
student’s point about the need for the governmbetinclusive in the inputs that frame
the very philosophy of government. Different peogée things differently and every
voice is an important voice. It is also importamhever force people do things against
their will. How to get relevant views factoredarthe equation, | am not so sure, but | do
appreciate the need for them.

In summary, once we have learn that human diffeagace more in degree rather than in
kind, we can begin to pull together in a sensenitfyu It is in the state of unity that the
community can, and | add, must be built. So weckale by saying that, it is needful for
diverse groups to go from diversity to unity in erdo build the community. Be careful
how you build. Make sure that you are apart ofitickisive community building work.



COMMUNITY ANTHEM SONG

(Diversity)
| am Variety
| keep company, with culturally different people
| am open to all things
You may know me, by one of my other names
I’'m known as a group, or division in classification

(CHORUS)
| can talk to you
I can call on you
I know that you'll be there throughout all time
I can walk with you
I'd climb the great wall for you
We are building community

(Unity)
| am oneness
| am of the same kind
Though my color, age, and gender
may differ
Think of me, as total harmony
Based on a set of beliefs
that respects the right ways of life

CHORUS

(Community)
| am fellowship
| enjoy working with others
I am willing to break bread
and share a drink with you
My goal is inclusive,
an omnipresent communion
where things are held in common
My desire is for mankind

CHORUS
Repeat 2x



